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A3STBACT 

The Instructor's Guide is intended for use in 
training adult leaders to foster understanding and involveaent of the 
handicapped in Boy Scoot troop activities. Suggestions are offered 
for organizlikg two leadership training sessions vhich include 
defining types of handicaps, conducting buzz group discussions on 
slillarities between handicapped and nonhandicapped boys, developing 
sensory awareness, and using "Involving Handicapped Scouts: 
Scoutmaster's Guide.** (LB) 
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ADULT LEADER DEVELOPMENT 



801 SCOUTS 



PREFACE 



Thi« crainiag experience l» designed fo. by the district Scout leader 
dewlopaenc ce«a. The overall objective i.% to inspire «nd train Scout 
leaders to set up the ataosphei'e and acoeptance vlthin their troopa that 
is essential to involving handicapped Scouts in a happing Scouting 
experience. 

The contents of this booklet provides basic inforiaation for organizing 
and conducting tvo sessions in the techniques of involving handicapped 
boys, Scoucaasters or selected leaders — one froo eveiy troop— are 
brought together and taught how to conduct a training experience for 
their troop leaders snd oeobers that will help thco wdcratand* accept, 
Involve, and enjoy handicapped Scouts. An Involving Handicapped 
Scouts—Scoutgaster's Guide , No. 6558, is introduced and made available 
to the Scoutaaster or selected leader in the clotting aesslon of this 
training experience. 
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INVOLVING HANDICAPPED SCOUTS 



INSTRUCTOR'S GUIDE 



PURPOSE 

The purpose of this development experience is to help Scoutmasters 
better to understand handicapped boys and learn how to provide them an 
effective and enjoyable Scout experience In their troops. 

OBJECTIVE 

Aa a result of this learning experience, an Interested Scoutmaster 
should be able to: 

. Conduct an orientation for all of his troop leaders using Involving 
Handi c apped Scouts — Scoutmaster's Guide , No* 6558» 

Learn how to fit the handicapped Scout Into the normal patrol and 
troop program, and when the need exists, be able to nwdify the pro- 
gram to meet the handicapped Scout's need. 

Involve the handicapped Scout in the program by emphasizing his Indi- 
vidual ability, but making allowances for his disability as necessary. 

. Develop the potential of the handicapped Scout to the fullest of his 
ability through the advancement program. 

Develop the leader's own self-confidence in his ability to reach and 
serve handicapped boys« 

. Minimize the concern (if evident) that the handicapped boy might hold 
back the troop. 

METHOD 

Two sessions of about 90 minutes each. As the instructor, you are 
coach/counselor with an excellent opportunity to involve your trainees 
in projects and discussion. Follow the outline and encourage partici- 
pation by all as you seek to further their interests and involvement with 
handicapped boys. 

REFERENCES 

Scoutmaster's Library Kit No. 6530 

Scouting for the Physically Handicapped No* 3039 

Scout ing for the Mentally Retarded No. 3058 

Scouting for the Deaf No. 3060 

Scout Ing for the Visually Handicapped No. 3063 

Aids for the Handicapped No. 3075 



MATERIALS NEEDED: 



Paper and pens or pencils 

One copy of the Involving Handicapped Scouts — Scoutmaater^a Guide > 
Ho. 6553t for each leader. 

Items for testing five senses 

Fllmstrlp~'*On the Road to Light— Let None Be Left Behind," 
No. I3562t and accompanying record. No. 13462. 

Projector and screen for fllmstrip 

Cards (3x5) for buzz groups 

SESSION ONE (approximately 90 minutes) 

Ge neral Information for Coach /Counce lor: At this point ascertain whether 
or not the trainees "have completed the three phases of Cornerstone 
training. If they have notp it may be wise to start with the Cornerstone 
experience before proceeding. 

iDENTinr THE NEED 

Have each of the trainees describe the handicap of the boy(s) wi&h 
whom they will be associated. 

. As each Scout leader reports the handicapped condition of his Scout » 
there should be a brief discussioni^ if necessary* to clarify his 
understanding of the type of handicap involved. Refer to the following 
simp .e definitions: 

DEFINITIONS OF ITPES OF HANDICAPS 

The following definitions were provided by the agencies responsible 
for the type of handicap defined. They are defined In simple terms. For 
more technical definitions consult qualified personnels 

Blindness: A "legally blind" individual can see no more at a dls«^ 



tance of 20 feet than a person with normal vision can 
see at a distance of 200 feet. "Functional blindness" 
is generally defined as the Inability to read news- 
paper type even with the beat possible correctly lenses 
or to perform ordinary tasks necessary to dally living. 



Visually 
Handicapped: 



The term "visually hnadlcapped" usually means that a 
person needs special aidF or help In order to go about 
everyday work and play. "Visually impaired" means 
that a person has an impairment which can be corrected 
sufficiently so that it Is not a handicap* 
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Cerebral Ctrebral palsy is a coQdieloa that OMkaa a paraoo tnable 

Palay: to control auaclas bacauaa of brain daaaga. "Cerebral" 

refers to the brain* and "palsy" to Macular disorders. 



»tental 
Ratardatiooi 



Mildly 
Retarded! 



Moderately 
Retarded: 



Severely 
Retarded: 

Profoundly 
Itotarded: 



Epilepay: 



Muscular 

Dystrophy: 



Physically 
Handicapped: 



Post lingual ly 
Deaf: 

Prellngually 
Deaf: 



Learning 
Disabilities: 
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The aentally retarded peraoA is noe who, froa childhood* 
experiences unusual diffluulty in learning and is rela- 
tively Ineffective in applying whatever he has learned 
to the probleaa of ordinary living. 

A person who is liadted in bla potential for advanced 
acadeaic achieveaent, but csn uaually be brought by 
educational techniques to a state of self-auf ficiency aa 
an adult. 

A person who shows a rate of aental devalopaent that ia 
less than half of that normally expected, but who can 
learn to take care of his personal needs and perfom 
many uaeful tasks in the home or in a sheltered work- 
shop situation. 

A person who can learn aelf-care» but whose potential for 
economic productivity is limited. 

A person who responds to training In baaic self-care md 
who profits from special training in such areaa as behav- 
ioral control, self-protection* language development, and 
phyaical mobility. 

Epilepsy is not a diseaae, nor ia ir a form of insanity 
or mental retardation. It is, in simplified terms, a 
malfunction of the manner in which the cells of the brain 
release energy. 

Muacular dystrophy is a general deaignation for a group 
of chronic diseases whose most prominent characteristic 
is the progressive degeneration of the akeletal or vol- 
untary musculature. 

"Physically handicapped" concerns those who are disad- 
vantaged or limited becauae of an impairment or dis- 
ability that hampers psychosocial, physical, vocational, 
and community activities. 

Postlingually deaf persons are those who have lost their 
hearing at age 5 or after. 

Prellngually deaf persons are those who were bozn <teaf 
or lose their hearing in early years before acquiring 
speech and syntax. They are 95 percent of the school- 
deaf population. 

Children with special learning disabilities exhibit a 
disorder in one or more of the basic psychological pro- 
cesses involved in understanding or in using spoken or 
written languages. These may be manifested in disorders 
of listening, thinking, talking, reading, writing, 
spelling, cr arithm&tic. 
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Eaotlonally Eaotional distucbancts ar* twuAlly due to • neurological 
Disturbed: lapeiraeac; for exeoplei hyperklDteie» hyperactivity^ 

learning dlaablllty, percepeloo* etc.* and are aide 
effecta of "negative** fetdbaek froa aurroundlng environ- 
■ent. Thla feedback eauaea the individual to perceive a 
poor picture of hlaaelf , thereby leading to eaotlonal 
dlaturbance. 

CONDUCT A BUZZ CROUP 

. Organise and conduct a diacuaaion aeaalon on "How Handicapped Boya 
Are Like Moahandl capped Boya." 

The Purpoae : To develop an understanding by adult leadera of the fact 
that In reality the differences between handicapped boya and theosielves 
are not great. 

Procedure ; Divide leadera into patrol-aice groupa and auggeat that each 
group aake a listing of all the waya in which handicapped boya are slsdlar 
to nonhandicapped. Provide each group with 15 to 20 index cards and aak 
then to write each idea on a alngle card. 

well in advance, sake up your own aaater Hat of carda with each of 
the following itena on a alngle card and add any additional ideaa you 
rasy develop: 



. Like fun 

. Want recognition 

. Like competition 

. Want frienda 

. Want adventure 

. Like crafta 

. Want to achieve 

. Dislike nagging 

. Want to be aelf-reliant 

. Rebela against authority 

. Are turned off by criticism 

. Have short attention span 

. Want to help others 

. Are uncoordinated 

. Practice hero worship 



Want acceptance by others 

Like active gaaea 

Have vivid inaglnatlona 

Like water in lakea and streams but 
not in waahbaalna and bath tub a 

Have enthuaiaam 

Can become proficient in akllls 

Don*t particularly want to be goods 
but do want to do good 

Want to prove their abllltlea 

Believe in fair play 

Are aenaltlve to right and wrong 

Want reaponsibillty 

Can help others achieve 

Dial ike being made fun of 



Spro^d your naster cards on table or othiir flat Murface so each can 
he eiet^n. Ask each group to turn In their cards.. Read each card» one at 
a tl8ie» and match It with one of the oaater cards by placing it on that 
card* If a card doea not match, this becoaea a new idea and is placed 
by Itself. When all cards have been placed on the table, sum up by 
pointing out those piles that have the most cards* lliis indicates that 
snost of the groups reported those items* Then review all other cards, 
pointing out that handicapped boys are like noohandicapped boys in these 
ways, too, althougti all grou*"* didn't recognise it« 



OPEN DISCUSSION OF KANDlCAti ..i^ BOYS 



Discuss with Scout leaders what other things they should or may want 
to know about this particular boy in order to better assist and under- 
stand him. 



His parents, guardian, and teacher can provide helpful insight as to 
whether the boy has any problems of diet, medication, school performance, 
or peer adjust meat. 

The discussicm will probably emphasize the fact that the handicapped 
boy has many more similarities than differences in comparison to non* 
handicapped boys and that his differences may be quite similar to those 
of other so-called ^'normal" boys in school and peer relationships. 



SESSION TWO (approximately 90 minutes) 



MAKE THE COMPARISON 



Review a few of the ways in which boys with handicaps are more alike 
than unlike nonhandicapped boys^ as follows: 



a. The Scout program can change a "can't do** attitude, if present, in 





the \ 


)Oial 


to a **can do" attitude when they achieve. 


b. 


They 


can 


develop camping, hiking, swimming, cookings and other 


c» 


They 


can 


enter coo^etition. 


d. 


They 


can 


start* conduct, or help in many troop projects. 


e. 


They 


can 


develop sound character and good citizenship. 


f. 


They 


can 


do away with an inferiority complex. 


g- 


They 


can 


inspire other boys to do better. 


h. 


Like 


other boys, they want understandings not sympathy. 


I. 


They 


can 


gain a feeling of self-reliance — fewer barriers. 



j. They can better assume responsibilities. 



k. They do have enthusiasm. 



1. They have the desire to learn new skills. 
O ..6. 8 
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SHOW A FILMSTRtF 

a. Show the fllcftstrlp* the Road to Light — Ut None Ee Left Behind/* 
Hake arrangetoents to set up this Cilmstrip in advance* If you do 
this, you can then allow about 13 tuinutes for thia presentation. 

b. DiiCuaa the filmttrip. Motivate diacusaion of the fllmatrip by 
directing the following qiMsstiona to individuals who appear to have 
had alfliilar experiences with handicapped boyst 

, Was this filmstrip helpful to you? If so, tell ua about it» 

Who would care to discuss their experience with 
handicapped boys on a local or overnight trip? 

REUTE TRAINEE TO FIVE SENSES 

a. Draw froa the trainees a list of the five aenaes (sights hearing, 
touch, taste, ssaell). 

b. Test each sense with teats sioiilar to those listed below: 

1, Sight — with one eye, through colored cellophane, through dark 
glaases; 

2, Hearing^-^bell, ticking of wttch, whisper, fingernails dragged 
across tabletop; 

3, Touch^-^cloth, wood, apple, pencil; 

U. Taate«^-*salt and sugar, apple and potato, ginger ale and vinegar; 

3. Sa)ell**~various apices, sulfur, aftershave lotion. 

c* Ask trainees if each sense Is Important. Why? Develop short dis- 
cussion. 

d. Ask a trainee to lift a light weight atid then a heavy weight, and 
another to walk across the room* Are muscle strength and dexterfty 
important? Why? 

e. Have another trainee read briefly from the Scout Handbook . Vocally 
give a math problem and ask the trainees to figure it out in their 
heads. Are mental alertness and ability to learn important? Why? 

f . Ask: ''Which of the five senses could you do without? How would you 
feel without one of these senses?*' 

g. How do you think you*d feel with poor nuscle coordination? How do 
you think you*d feel without a sharp, clear mind? Do you recall 
anything that was hard for you to learn? Why was it difficult? Are 
you better at learning today? Have you ever watched a youngster 
trying to learn? 

h. A Scout with a handicap has to do some things differently from the 
way \;e do things. Let's try to see how he'd feel doing some of these 
things: ^ 



Blind: «. 



Blindfold fcralottii and haw thmm walk acrosa tht rooa 



b. Aak learnt rt to tie knot a bahind thalr backa or in the dark 
(lighta out or blindfoldad). 

c. Blindfold aoae Uamcra. Rave thaa llatan to volcaa and than 
dttaraina tht dir«ction» dlatanca, aad Idtiitity of tha voicaa* 

d. Hava a trainiea atrip to hia avi« trutika (arrangtd aliaad of 
tiaa) and than draaa in tha dark. 

Develop aimilar activitiaa for tha varloua haudicapa: 

a. Uac the Hating of handlcapa referred to in Seaaion One aa a 
baaia of dreaming u^) activitiaa like thoae above that give 
traineea handicaplike experiencea. 

b. Review the Involving Hap ' ^icapped Scouta-^Trainee Guide and 
bccona familiar vith the troop and patrol activitiaa which 
help traineea accoB|>liah the objectivea of that training 
experience* 

c. Follow up by auggeating that all traineea plan to viait 
another unit to try out aoma of tha Ideaa they have acquired. 
Report to the inatructor all new activitiea and ideaa ao that 
he can ahare them with other traineea. 

CLOSING 

Hand out copiea of the Involving Haadicappod Scouta— 'Scoutmaater'a 
Guide, No. 6558. Briefly review the contenta» atre^aing the li^>ortance 
of involving all troop leadera in diacuaaion and activitiaa in that 
troop development experience. 

Present the certificatea to all thoae who qualify. In your own 
worda» give a brief inspirational pitch to the traineea* urging them to 
follow through on thia opportimity to help all Scouta wderatand how to 
Involve handicapped Scouta. 
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